Drawings can be ambiguous and represent more than one entity. In three experiments, we examine whether young children show representational flexibility by allowing one picture to be called by a second name. We also evaluate the hypothesis that children who are representationally flexible see the artist's intention as binding, rather than changeable. In Experiment 1, an artist declared what she intended to draw (e.g. a balloon) but then produced an ambiguous drawing. Children were asked whether the drawings could be interpreted differently (e.g. 'could this be a lollipop?') in the presence of a perceptually similar or dissimilar distractor (e.g., lollipop or snake). Six-year-olds accepted two labels for drawings in both conditions, but four-year-olds only did so in the dissimilar condition. Experiment 2 probed each possible interpretation more deeply by asking property questions (e.g., 'does it float?, does it taste good?'). Preschoolers who understood that the ambiguous drawing could be given two interpretations nevertheless mostly endorsed only properties associated with the prior intent. Experiment 3 provided converging evidence that 4-year-olds were representationally flexible using a paradigm that did not rely upon modal questioning. Taken together, our results indicate that even 4-year-olds understand that pictures may denote more than one referent, they still think of the symbol as consistent with the artist's original intention.
Introduction
The development of symbolic understanding is a crucial facet of human development (Deacon, 1997; DeLoache, 2004) . Visual symbols such as drawings can be understood in terms of the artist's attempt to communicate, represent, or express something. Under this interpretation, the artist's intent determines the referential content of the depiction (see Bloom, 2000) . However, the contents of drawings are often ambiguous, as its elements are plurifunctional: a circle can represent a ball (sphere), cookie (disk), ring (loop) or even a hole (emptiness). Pictorial realism relies on the readiness with which a picture or drawing triggers recognition of contents (see Hopkins, 1998; Lopes, 1997; Sartwell, 1994; Schier, 1986) . A mature understanding of pictures respects the artist's intent in creating the picture, whilst appreciating that a given drawing might be ambiguous, and could plausibly symbolize multiple referents. Children's understanding of pictures can therefore shed light on their emerging understanding of symbols and intention.
Children are sensitive to the artist's intent very early in development. Children as young as 30-months of age can spontaneously monitor an artist's gaze to infer referential intent. When taught a word for an ambiguous drawing (''this is a spoodle!"), children mapped the novel word to the object the artist had intended to draw rather than a similarly shaped distractor that the drawing could also plausibly represent (Preissler & Bloom, 2008) . They only did so during an intentional act of drawing, and not merely when associative cues were provided. Young children are also sensitive to how a picture was created when they are deciding how to name it; Gelman and Ebeling (1998) told 2-4 year old children that ambiguous pictures were either created accidentally (''John spilled some paint on the floor") or intentionally (''John used some paint to make something for his teacher"). Children were more likely to name the intentionally produced creations (e.g. ''man"), and showed a trend towards using material terms (e.g. ''paint") to describe the accidentally produced ones, even though the pictures were identical.
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